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Education is a recurring theme in the world of cinema and
television. Often, perhaps too often, it has been viewed by the media
from the perspective of drama. But schools are much more than
places of conflict. New educational dynamics, based on plurality
and participation, find it difficult to make inroads as a result of a
crisis in the values and resources of society at large. There does,
however, exist great hope by placing an emphasis on the figure of
the teacher, the educational relationship, work on attitudes, the
inclusion of educational agents and the focusing of education as a
pathway of personal and collective growth.
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EDITORIAL
On the pages of the Cooperatives section readers will find an interview with
Teresa Basurte, President of SCIAS. Particular mention is made of how well Barcelona
Hospital operates: "Based on the premise that the first factor appreciated by many
patients is the quality of medical care, surveys indicate that very close behind in
second place is the human quality of the service. We individuals who make up SCIAS
aim to offer personal treatment, providing added value in comparison with public
medicine. One final aspect to mention is the absence of waiting lists, which is one
of the key factors when compared with public healthcare". This was one of the
defining traits of the Espriu cooperative health model, which took shape with the
creation of SCIAS: the participation of users in the management of health systems.
The figure of Dr. Espriu remains the inspiration for Teresa Basurte: "Apart from
being the founder, he is the heart and soul of everything we do here. Despite the
fact that no one felt co-operatively minded at the outset, he succeeded in developing
such a feeling over the years" among the members of SCIAS.
The Monograph section deals with the connection between cinema and education.
Does the Spanish TV series Física o Química reflect the world of teenagers? Quite
clearly not. As the teacher Josep Maria Lluró says in our interview with him: "there
is all the sensationalism involved, using young people for effect, portraying sex,
violence, danger... I feel that the adult world fails to understand teenagers because
they are in a process of constant change and they find it very difficult to present
their own self-image. They are experiencing a point in their lives when they begin
to ask themselves questions which none of us as adults has previously asked,
because their world is new and we apply the categories of our world to it." Which
is why it is so important for a magazine like Compartir to focus a debate on young
people's education. How do educational principles take shape in the classroom?
How do they adapt to new generations of students? How does the profession, and
vocation, of educators change? Filmmakers have recently thrown into sharp relief
the challenges of classroom education with two groundbreaking films: The Class
and The Wave. What landscape do these cinematic narratives depict? What questions
do they raise? The co-operative movement has always been seen as intrinsically
linked to an educational project: education through cooperation, through participation,
through the values of democracy adapted to individual living spaces, such as the
world of work, teaching and consumption. The Monograph section on the central
pages of the magazine aims to broach a debate on classroom education in the plural
and diverse society we find in Europe's major cities. And it aims to strike an optimistic
note: reaffirming the role of the educator at every stage of a person's life, with the
emphasis on the educational relationship between teacher and student, underlining
the fact that, in the most difficult situations, action is a principle of change, of hope,
and educational action is a path potentially leading to the recovery of a sense of
democratic values.
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Haemorrhoids
| Dr. Adolf Cassan

A number of factors may be involved in the emergence of haemorrhoids. First, sufferers generally have
a constitutional predisposition, in that their development indicates the existence of a weakness in the tissue surrounding the haemorrhoidal veins, allowing them
to become distended. There are also, however, general
factors which make them more likely to develop. For
example, they are more probable to occur in people who
spend many hours a day standing or sitting. They are
also more frequent if there is a sustained increase in

Eugènia Carrasco

Haemorrhoids are swellings in some of the surface
veins of the rectum, the last section of the large intestine, at its outer end, the anal conduit. These distended
veins form one or more bumps on the inner surface of
the anal conduit, known in medical terminology as anal
cushions. There are two different types of haemorroid,
relating specifically to their location, internal haemorrhoids are those located above the anal sphincter, and
hence within the conduit, meaning that they are not visible at first glance unless the condition is highly advanced
and the bumps emerge out of the anus. Such internal
haemorrhoids are generally discovered because they
cause pain or irritation, and in particular because they
may give rise to limited blood loss on defecation. External haemorrhoids, meanwhile, are located around the
edges of the anus, and are therefore easily visible even
if they do not cause pain or bleed.
This is a very common disorder which, although it
may arise at any age, typically occurs between the ages
of 30 and 60. Estimates in fact suggest that more than
half of the population aged over 40 suffers from the problem, although in most cases it does not cause any great
discomfort and can be controlled by means of a number
of simple measures. However, complications may at times
arise, generally leading to highly painful acute symptoms.
Nonetheless, if haemorrhoids do cause major discomfort or if complications occur, various techniques exist
to provide a definitive solution to the problem.
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intra-abdominal pressure, with straining under heavy
loads and, specifically, pregnancy, being considered contributory factors. The chief cause, however, is frequent
constipation: in this case, the stool, drier and harder
than normal, impacts against the walls of the rectum
and irritates this area, leading to dilation of the veins.
As mentioned earlier, haemorrhoids do not always
cause discomfort, as they may often simply take the
form of small bumps which neither hurt nor bleed.
Nonetheless, if the causal factors remain unaltered, they
will generally increase in size and ultimately cause discomfort, mainly a burning sensation or pain, or may lead
to complications. For example, as the blood flow inside
the dilated veins slows down, a blood clot, or thrombus
may form, which can lead to intense, acute pain which,
if left untreated, will last a number of days. If this occurs
an urgent appointment should be made to see the doctor, in order to evaluate the best course of action. For
example, a small incision may be made to remove the
clot, which will then gets rid of the sharp pains.
Even if the haemorrhoids do not cause discomfort,
certain precautions should be taken both to prevent the
emergence of symptoms and to ensure that they do not
continue to develop or give rise to complications. The
first thing to do is to eliminate from the diet certain
foods which could irritate the walls of the rectum, such
as hot and spicy foods, along with more moderate consumption of alcohol, coffee, salty foods, nuts, citrus fruit
and chocolate. Action should also be taken to combat
constipation, the recommendation being to follow a diet
rich in vegetable fibre, either by eating vegetables and
whole food products or by adding bran to one's diet. If
necessary, should dietary measures prove insufficient,
laxatives may be taken. Particular care must meanwhile
be taken with hygiene in this area, washing with water
and neutral soap after each bowel movement. If discomfort occurs, one further particularly helpful measure is to take a seated bath in warm water, as this has
a calming and relaxing effect on the muscles around the
anal sphincter, and this helps reduce the sensation of
pain. In order to combat the discomfort and avoid possible infection, anti-inflammatory, anaesthetic, antisep-

tic or antibiotic treatments may be prescribed, in the
form of creams or suppositories.
Such measures will in most cases control the development of the haemorrhoids without the need to turn to
other more aggressive procedures, although these are,
however, highly effective if the above treatment does
not work or if complications arise. It should be remembered that haemorrhoids may bleed, at times frequently, or lead to highly painful acute episodes which require
urgent treatment. In such cases, a definitive solution
must be sought.
There are various ways in which haemorrhoids can be
treated. The most appropriate will be chosen based on the
specific characteristics of each case. In the case of mild
haemorrhoids, a sclerosing treatment may be employed,
involving the injection of irritant substances into the tissue around the dilated veins, causing them to harden and
so pressing the veins against the inside of the anal wall,
preventing any significant anal cushions from developing.
In the case of internal haemorrhoids elastic ties may be
used, with a rubber ring being placed around the base of
each anal cushions, which will then atrophy and drop off.
Cryotherapy serves a similar purpose, with liquid nitrogen
being applied at such a low temperature that the haemorrhoidal packet treated freezes, dies and then becomes
detached. Lasers may also be used, or photocoagulation
using infrared rays which, depending on their intensity,
can produce an effect similar to sclerosing treatment or
destroy and detach the affected tissue.
If the above methods do not achieve the required effect,
or if the haemorrhoids are so far advanced as to make
their use impossible, there is one last approach in order
to resolve the problem: surgery. The surgical procedure
employed, known as a haemorrhoidectomy, can be performed by means of various techniques, depending on the
case in question, and involves the complete removal of the
anal cushions. In truth surgery is employed only if the other methods fail, essentially because the post-operative
period is somewhat uncomfortable. In one way or another, however, if the disorder leads to frequent discomfort
or complications, a formula can always be found in order
to provide a complete and definitive solution.
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San Carlos Polyclinic at the service of
Marina Alta in Alicante
|

Dr. Ricardo Navarro
Medical Director

The ASISA Clinic in Dènia, located on the road from
Ondara to Dènia (barely 500 metres outside the town
itself), remains a flagship of private medicine for the
Marina Alta district in the province of Alicante.
ASISA began running the clinic on a lease basis in
May 1981, and in December 1989 acquired ownership
through the company Policlínico San Carlos S.L.
Since then the centre has gradually been transformed
into the the clinic it is today, in terms of both its infrastructure and its technology, establishing itself in the vanguard of quality healthcare with a broad portfolio of
products and services covering the district's hospital needs.
The centre is made up of two modules:
• Hospital Treatment and Central Services. There are two
hospital treatment floors, with 22 rooms and and Intermediate Care Unit. Ground Floor: Admissions and Administration, Emergency Room, Radiology and Surgery.
Semi-Basement: Laboratory, Pharmacy, Dialysis,
Records, Store Rooms, Kitchen, etc.
• Outpatients Centre and Gymnasium. 16 consultation

rooms were recently opened, installed with information technology and equipment in accordance with
the corresponding speciality to ensure they function
effectively.
The ASISA Clinic Network's bespoke SINUHE computer system is currently being installed, and this will fur-

ther improve the centre's healthcare operations and
administration.
Constant evolution
The ASISA Clinic in Dènia is engaged in a process of continuous improvement, including a quality assurance policy which in 2007 received ISO 9001:2000 quality
certification, demonstrating that it complies with the
highest quality standards, in recognition of the centre's
quality procedures and commitment to continuous
improvement. This certification was renewed in February for a further 3 years, and covers both the hospital
and the emergency room services, Admissions, Patient
Care and Clinical Histories.
As a result of the expansion and modernisation process in which the clinic is engaged, a new Outpatients
building was recently opened in order to house consultation areas for all the specialities previously located in
the clinic building itself.

THE CLINIC'S HEALTHCARE FIGURES ARE:
PATIENTS DISCHARGED

1.749

IN-PATIENTS

5.317

SURGICAL OPERATIONS

2.166

ER

17.261
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Medical specialties
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Dolors Borau

A career as a doctor is undoubtedly one of the most vocationally committed there is. It is hard to imagine
how anyone could complete such a
long, complex course of study without feeling clearly drawn to medical
practice. Every year in Spain after the
university entrance examinations,
when the lists of courses chosen by
students are published, medicine
makes the headlines: it experiences
the greatest demand and has one of
the highest entry requirements. It is
surprising that so many young
students are prepared to meet
such demands, bearing in mind
that they will be required to
work long hours, bearing considerable responsibility, and that
they will need to continue studying and training while practising
medicine.
Over the course of the 20th
century medicine underwent
major changes, while considerable scientific and technological advances were also
made, equipping today's doctors with powerful tools to
diagnose, treat and cure illnesses. Many of us will still
remember our family doctor, applying his or her
knowledge in a wide-ranging and
comprehensive way to various members of the family group. A visit to the
hospital or to a specialist was in the
past a much more remarkable occurrence than it is today. Without a
doubt, specialisation in various fields
of medicine is one of the aspects

which has seen the greatest changes
in professional practice. This need for
specialisation is the logical consequence of the advances referred to
earlier, and the changes seen in our
society.
Medical degrees may vary from
one country to another, but always
involve a range of essential theoretical and practical learning included in
the curriculum of any modern facul-

ty. Medical faculties aim not only to
pass on knowledge, but also value the
acquisition of practical skills and ethical attitudes towards patients and
their families, teaching students to
resolve problems and to work as a

team. The main aim of the course is
to train doctors to be able to practice
medicine who, with the knowledge
they have gained during their studies, will then be in a position to continue with a further specialisation
course. After six years at the faculty,
Spanish doctors must then prepare
for a nationwide examination, known
as the MIR internship. Depending on
the grade obtained in this examination doctors may have the
option of a place within one specialty or another at those hospitals where they are taught. Once
doctors have gained their
internship, they will then be
required to follow a training
plan at a hospital for a further
period of between 3 and 5
years. While practising as
MIRs, doctors receive a
salary and will be required
to work a number of hospital duty shifts. Once they
have finished their foundation period as an MIR,
they will be qualified doctors with a given specialty. In order to practise
medicine in the public or
private sector doctors
must join an official
medical association, and will be given their association identification
number.
Is so much specialisation needed?
It is now, as study and research have
brought about an incredible expansion
in our knowledge of the human body
and the illnesses that can afflict it. It
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IN ORDER BETTER TO UNDERSTAND THE NEED FOR
SPECIALISATION ONE CAN SIMPLY CONSIDER THE
ADVANCES SEEN IN THE FIELD OF SURGERY AND
ANAESTHESIA, OR THE GREAT REVOLUTION
INVOLVED IN THE USE OF SOPHISTICATED
APPARATUS TO VIEW AREAS INSIDE THE BODY,
DEMANDING THAT SPECIALISTS BE ABLE TO
INTERPRET SUCH IMAGES ACCURATELY
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Jordi Negret

would be unthinkable today for a doctor to be skilled in every area and to
be fully familiar with all the tools made
available by technology to diagnose
and treat disease. This has forced doctors to focus their attention on one
specific area, although, as explained
in the medical course curriculum,
physicians must be provided with quality basic training allowing them to perform a complete initial examination of
a patient even if they are specialists.
In order better to understand the
need for specialisation one can simply
consider the advances seen in the field
of surgery and anaesthesia, which
have reduced risks and suffering for
patients. Clearly, the complete mastery of certain highly advanced surgical techniques using the very latest
technology demands total dedication.
Similarly, the great revolution brought
about by in the use of imaging to
establish diagnoses based on tests performed using sophisticated apparatus
to view areas of the body, organs and
internal systems using techniques
involving little or no pain or invasiveness, requires that specialists be able
accurately to interpret the images
which these devices provide them with
in order to reach a diagnosis. Meanwhile, increasing life expectancy and
access to today's pharmaceuticals
have opened the doors to a new stage
of life requiring specific care.
Assistència Sanitària and ASISA
offer a long list of doctors covering
more than forty different specialties.
Some of the most common and wellknown are: General Medicine, Paediatrics, Gynaecology, Cardiology,
Ophthalmology... Others are less
familiar: Neurosurgery, Medical Oncology, Radiotherapy Oncology, Nuclear Medicine...
Hopefully we never have the need
to visit their consulting rooms, but if
one day we do require their services,
how lucky we are to have so many
specialists to call on!
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a long road for the patient and the family
|

12 |

Dolors Borau

My father had an elder cousin with
whom he got on very well. She was a
very friendly individual, and we used
to call her 'Auntie'. My memory of Auntie Carme is of a lively, energetic
woman who enjoyed excellent health
up until the age of sixty-six.
No one was surprised when Carme's memory began to lapse, as we all
thought it was just down to her age.
By the time her memory loss became
more apparent, as she would repeat
the same question over and over again
as if she had never asked it and never
received a reply. She didn’t realize she
was repeating herself, and denied that
she had lost her memory. Her children
felt that they took too long to realise
that their mother was feeling increasingly disoriented. They later felt guilty
about having on occasion got angry
with her for arriving late to an appointment, thinking it was down to carelessness. One Sunday she did not turn
up at lunchtime, and they became very
worried: Carme had got lost walking
to her daughter's house. Eventually
she would even get lost going to the
local shops. It was then that they realised that she was having difficulty in
finding the right words, and that instead of asking for things by name, she
would give strange and lengthy definitions:

NEITHER SHE NOR HER CHILDREN WANTED TO HEAR WHAT
THE NEUROLOGIST WOULD LATER TELL THEM: CARME WAS
SUFFERING FROM DEMENTIA. IT WAS NOT, THEN, SIMPLY THE
CONSEQUENCE OF A NATURAL AGEING PROCESS. GIVEN HER
SYMPTOMS AND HOW THEY HAD DEVELOPED SHE WAS ALMOST
CERTAINLY SUFFERING FROM ALZHEIMER'S DISEASE. HE
EXPLAINED TO THEM THAT THIS WAS A CHRONIC ILLNESS OF
UNKNOWN CAUSE LEADING TO CEREBRAL INJURY AND
DISTINCTIVE NEUROLOGICAL DISORDERS
– Does anyone know where those
things I put in front of my eyes are?
Words like "bread", "key" or "spectacles" would from time to time just
evade her. At times she would still get
there in the end. Nonetheless her children felt that she should visit her GP,
who advised them to make an appointment to see the neurologist. Auntie
Carme was reluctant to see a specialist, and her children did not want to
force her. Without mentioning it, they
kept a close eye on her, visited her
more often, went with her on longer
trips, while respecting her privacy, until
one day she could not remember her

children's names: she recognised them,
but try as she might she just couldn't
put her finger on what they were
called. It was then that they made an
appointment to see the neurologist.
The specialist listened carefully,
gave Carme a physical examination and
asked her to answer a few questions:
what day it was, what year, the exact
address where she lived... The neurologist also asked her to learn a list of three
names which she was to repeat there
and then, and which the doctor would
again ask her after a little while. The
doctor explained kindly that in order to
assess the loss of memory which had

Jordi Negret

led them to make the appointment, neurologists used a test specifically designed to evaluate such symptoms.
According to her answers, auntie had
not scored well on the test.
– I'm not losing my mind am I, eh,
Doctor? - she asked.
Neither she nor her children wanted to hear what the neurologist would
later tell them: Carme was suffering
from dementia. It was not, then, simply
the consequence of the natural ageing
process. Given her symptoms and how
they had developed she was almost
certainly suffering from Alzheimer's
disease. He explained to them that this
was a chronic illness of unknown cause leading to cerebral injury and distinctive neurological disorders. It
develops over three stages: light,
moderate and severe. In the first, the
individual can still lead a normal life,
but begins to suffer memory problems.
In the second, sufferers start to find it
difficult to perform everyday tasks,
their movements become slower and
they can remember only things from
the past. Our Auntie was entering the
second stage.
Although we are still not able to
reverse or arrest the process, medication is available to mitigate the
effects of the illness, and its develop-

ment can be slowed down. The neurologist recommended that they get in
touch with the therapists at a specialist centre with the idea of doing mental and manual activities to strengthen
her aptitudes. What they needed to
remember was that auntie would increasingly need support. Little by little,
speaking to the doctor and attending
a specialist centre, they formed an idea
of the future which lay in store: Carme would lose her ability to care for
herself, to dress, to look after the house, to cook and to feed herself; she
would lose her sense of day and night,
would sleep and eat at odd times, and
her language and coherence would
slip away. She would become a completely dependent person. The process was slow, and the road proved
a very long one. At first Carme felt
bad about being a bother, but now
for about a year, having entered the
severe stage, Auntie no longer
expresses any concern as she is
unaware of events. She has not
lost her emotional memory, however, and interacts with all her
loved ones. She is always in the
company of a relative or carer
and is very well looked after and
loved. Her children have gradually adapted to this new situa-

tion. As she has lost so much weight
and has such difficulty eating and swallowing, they have had to put her in an
assisted home as the illness has developed to a point where she could no
longer be properly cared for at home.
Each new stage comes as a fresh blow
to her relatives. Having spent so much
time together in the past, we carry on
visiting her, even if she does not
recognise us. Alzheimer's disease
comes as a shock, it stops us in our
tracks, but we all know how important
our company is, and that it helps her
lead a better life.

| 13

| compartir | april • may • june 2009

Diet in the third age
| Dra. Perla Luzondo

Savoury curd cheesecake
Ingredients to serve 4:

Edmon Amill

– one sheet of flaky or puff pastry
– 300 g of normal or skimmed curd
cheese
– 100 g of boiled ham (optional)
– 1 tin of evaporated milk
– 3 beaten eggs
– salt and pepper
– 100 g of walnuts
– 50 g of grated cheese (optional)

Heat the oven to 220º C, place the
sheet of pastry on silicon paper in
a baking tin and pierce the base.
Mix the curd cheese with the remaining ingredients. Pour the mixture
into the tin and bake in the oven
for 30 minutes.

We all grow old. Nothing can halt the passage of time; it is part of life's cycle. There are,
however, ways of slowing down the degenerative effects of ageing in order to enjoy a happy,
healthy and productive old age.
We age in different ways, some of which are clearly visible from the outside, such as a
loss of height, loss of muscle mass, hair loss and the appearance of grey hair and wrinkles.
Others are internal, such as changes impacting, for example, on hearing loss, the appearance of cataracts, reduced blood flow to the brain and memory loss.
Neurotransmitters are chemical substances produced by the brain which act as messengers between the neurones, binding onto neuroreceptors, and a lack of some or excess of
others can cause euphoria or depression, anxiety, anger or pleasure. Parkinson's disease, for
example, is characterised by a failure in the neurones which produce dopamine, while in Alzheimer's there is a shortfall in the production of acetylcholine.
Some neurotransmitters are produced by the neurones using components derived from foodstuffs:
– Serotonin is manufactured from tryptophan, an essential amino acid present in rice, milk,
curds, meat, nuts, bananas, eggs and cheese.
– Noradrenaline and dopamine, are based on the amino acids tyrosine and phenylanine, present
in pulses, whole grain cereals, dairy produce and fish.
– Acetylcholine is synthesised from phosphatidylcholine, to be found in soya lecithin, egg
yolks, wheat germ, peanuts and whole grain cereals.
One of the key factors in premature ageing is stress, which subjects the body to considerable physical, mental and psychological forces. Stress leads to hypertension, heart disease,
insomnia, digestive problems, skin conditions and muscle spasms, increases the likelihood of
suffering accidents and weakens the immune system.
The aim should be to maintain good blood flow to the brain in order to improve memory and
mental agility, through a diet rich in antioxidants, by sleeping the necessary number of hours
each day and taking gentle daily exercise, while eliminating the toxins contained in fats, tobacco and alcohol consumed to excess.
– Group B vitamins are the most important for the proper functioning of the brain and nervous system. Studies demonstrate that a lack of folic acid and vitamin B are associated
with memory loss, mental confusion, senile dementia, depression and cognitive disorders.
The consumption of whole grain foods, liver, red meat, eggs and vegetables in general will
ensure that the body receives enough of these nutrients, provided that the food is eaten
fresh and lightly cooked.
The source of vitamin B1 is to be found above all in oats, vitamin B2 in milk and eggs, vitamin B3
in avocados, prunes and sunflower seeds. Vitamin B5, known as the anti-stress vitamin, is to be
found in brewer's yeast, vitamin B6 in bananas, vitamin B12 in liver and folic acid in ripe melons.
– Zinc protects against the effects of free radicals and improves the functioning of the neurotransmitters connected with the senses of smell, sight, hearing and taste. A lack of zinc can
lead to impaired memory and loss of concentration. It is contained in oysters, eggs and seeds.
– Magnesium helps nerves to transmit signals, and requires calcium in order to be absorbed.
It is to be found mainly in pulses..
– Vitamin C prevents the damage caused by the oxidation of brain cells and is required for the
production of neurotransmitters. It can be found in fresh citrus fruit.
Here I recommend a menu rich in amino acids and vitamins. Savoury curd cheesecake, followed by fruit salad or a melon, banana and orange or strawberry brochette.
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ASISA sponsors the 6th Specialist Clinic
Management Convention
| Elvira Palencia

16 |

On 24 and 25 February Madrid
hosted the 6th Specialist Clinic Management Convention. These seminars, sponsored by ASISA and organised by Unidad Editorial, brought
together representatives of hospitals, health insurers, professionals
from the medical sector and specialist companies.
The Managing Director of ASISA,
Dr. Enrique de Porres, who opened
the event alongside the editor-inchief of Diario Médico, explained that
ASISA's sponsorship of the convention was the result of its desire to
explore the issues facing the sector
and promote the exchange of experience among its professionals.

For his part, the Director of Torrevieja Hospital, Dr. Luis Barcia,
focused his presentation on the
development of information technology systems at hospitals, and in
particular the fully computerised
clinical history system known as
"Florence", a pioneering experiment
which has been in development at
the hospital since it was opened.
The Managing Director of the
Moncloa Clinic, Dr. Juan José Fernández, presented the "Integra"
which the Moncloa Clinic has set up
to facilitate access by healthcare professionals from other countries.
On day 2 of the event, ASISA's
provincial representative in Madrid,

Dr. Luis Mayero, took part in a debate
with representatives from private clinics and other health insurers about the
challenges to be faced up to jointly in
order to optimise relations.

Dr. Enrique de Porres, Managing Director of ASISA

Agreement with Madrid City Council to detect
cancer among civil servants
| E.P.

ASISA has signed an agreement with Madrid City Council
under the terms of which it will take part in a health study focusing on the early detection of cancer of the colon among municipal civil servants aged over 50. By this agreement ASISA will
perform some 500 diagnostic tests and providing health care
during the period of the examinations.
A joint committee of representatives from Madrid Salud, the
city's health agency, the Tejerina Foundation and the Spanish
Gastroenterology Association will ensure that the project runs
smoothly and will oversee quality of service. Similar schemes
had previously been operated only in Catalonia, Valencia, Murcia and Navarre.

From left to right: The Director of Madrid Salud, José Manuel Torrecilla; Dr. Enrique
de Porres, the Chairman of the Tejerina Foundation, Armando Tejerina; the
Managing Director of the Madrid Public Health Institute, Antonio Prieto, and Juan
Diego Morillas, representative of the Spanish Gastroenterology Association.
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Dr. Orce receives the 13th
SCIAS Seville Award
| E.P.

ASISA's Santa Isabel Clinic was
the venue on 16 January for the 13th
SCIAS Seville Award Ceremony, with
the winner this year being Dr. Ignacio Orce, Chairman of Grup Assistència. At the same event, the Santa
Isabel Clinic Award was also presented, the honour in this its 20th
year going to Dr. José María Nieto,
ENT specialist.
The ceremony was hosted by
Juan José López Garzón, representative of the Andalucian autonomous
government, while Seville's Executive Councilor for Public Finance,
Nieves Fernández, and the Chairman
of ASISA, Dr. Francisco Ivorra also
attended. The Managing Director of
ASISA, Dr. Enrique de Porres, the
ASISA representative for Seville
province, Dr. Gregorio Medina, and
the Director of the Santa Isabel Clinic Dr. Francisco Vázquez were also
present.
In making their award the jury
acknowledged Dr. Orce's record in
supporting and promoting health cooperativism. His CV includes such
positions as founding patron of the
Espriu Foundation (1989) and the

chairmanship of the Assistència Sanitària Col·legial Social Provident Fund,
of the Spanish Association of Medical Cooperative Associations (1989)
and of Autogestió Sanitària (1992),
BIOPAT (1995) and Assistència Sanitària Col·legial d'Assegurances
(2000), Barcelona's leading health
insurer. Since 1988 he has been the
coordinator and spokesman of the
Assistència Group, a forum for joint
and equal administration by doctors
and users, on an executive and permanent basis.
As for Dr. Nieto, the jury praised
his professional record, his human
quality and his vocational commitment. He is currently Director of the
Seville Medical Associations Foundation and has been a member of
the OMC, the Organisation of Medical Associations, since 1998. The
Santa Isabel Clinic Award, an established fixture in the Andalusian
healthcare calendar, is awarded by
means of an open ballot of the 1,200
professionals belonging to the
ASISA medical lists in Seville, as a
way of recognising the work performed by one of their colleagues.

Dr. Gregorio Medina handing the SCIAS Seville 2009 award to Dr. Ignacio Orce

ASISA committed
to public-private
synergy as a source
of efficiency
| E.P.

The 1st International Symposium on publicprivate partnership in the health sector, organised by the publication Diario Médico in cooperation with Ribera Salut, ASISA and Price
Waterhouse Coopers, held in Madrid on 16
February, served as a showcase for the various systems of public-private partnership that
have been initiated in such Spanish regions as
Catalonia, Valencia, Andalusia, Castile-La Mancha and Madrid.
For the Managing Director of Ribera Salut,
Alberto de Rosa, the Hospital of the future will
follow the path taken by the Torrevieja and
Valdemoro hospitals, with the success of such
partnerships lying in the fact that "they generate values such as efficiency, modernity and
improved administration".
For his part, the Managing Director of
ASISA, Dr. Enrique de Porres, called for the
model to be thoroughly debated, stating his
belief that the success of such formulae in
Spain is underpinned by the strengths which
exist in order to allow the system to be
expanded, such as partnerships with health
insurance bodies, who have the experience,
offer financial guarantees and provide broad
regional coverage.
Dr. de Porres therefore felt that public-private partnership was not only possible and
necessary, but "should be mandatory in order
to make the system truly efficient".
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Students at Zaragoza University
to undertake clinical practice
at the Montpelier Clinic
| Elvira Palencia
A reception for 12 students in the
sixth year of their medicine course
at Zaragoza University took place on
28 January. Between February and
May they will be performing their
clinical practice at ASISA's Montpellier Clinic, the only private establishment in Aragon involved in this
initiative.

The event also served as the prizegiving ceremony for the three Montpellier ASISA training awards. Each
comes with a cheque for 1000 euros,
and is given to a student who completed the same clinical practice last
year. This year's winners were Sayoa
Álvarez de Eulate, Lucía Alejandra Marca and Farah Adel Abdulla.

From left to right: Professor Vera, Professor Bueno, this
year's students and Dr. Alfredo Pérez Lamban, Medical
Director of the Montpellier Clinic
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Granada's lawyers line up with ASISA
| E.P.

ASISA has signed a partnership agreement with the Granada Lawyers' Association allowing all association members and their families to choose ASISA for their health insurance. The signing of the agreement was attended, among others, by the Chairman of ASISA, Dr. Francisco Ivorra, and the Vice-Dean of
the Lawyers' Association, Eduardo Torres.
Under the terms of the agreement, Granada's lawyers will have access to ASISA's more than 100 policyholder service offices, 32,000 healthcare professionals, 15 clinics owned by the organisation itself and
more than 600 clinics and healthcare centres with partnership arrangements in place
throughout Spain, along with the hospital
care facilities available in Granada, where
agreements are in place with the province's
leading hospitals and healthcare centres,
along with the Inmaculada Clinic.
In his address, Dr. Ivorra highlighted
the great commitment being made to
Granada by ASISA, with its plans to renew
infrastructure and install technological
equipment at the Inmaculada Clinic, as well
as the forthcoming inauguration of a Dental Centre.
Dr. Ivorra and the Vice-Dean, Eduardo Torres
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INTERVIEW WITH TERESA BASURTE, NEW PRESIDENT OF SCIAS

“The commitment of the members
is essential at an organisation
like ours”
| Sergi Rodríguez

What has becoming the president of
SCIAS meant to you?
Considerable respect and responsibility. But also a real pleasure, because
all my colleagues, even the most experienced, have given me the support
and assistance I have needed. Ultimately, it has been the greatest satisfaction which I could have been given
at this stage of my life, now that I am
professionally retired.
What originally led you to get involved
with the organisation?
I was a policyholder with Assistència
Sanitària Col·legial, and was convinced
I was with the best medical insurer. One
day, in 1983, I received a letter in which

Dr. Mussons called on the policyholders to set up neighbourhood-based
working groups, in order to develop a
greater understanding of the organisation. I thought that was a good idea,
and began going along to the monthly meetings which were held at a venue
on the Passieg de Gràcia in Barcelona.
At the time they were known as cooperative teams; nowadays they are
co-operative groups. I spent quite a few
years in that, immersing myself in cooperativism. And that was also where
I met my predecessor, Josep M. Reygosa, who was from the Les Corts
neighbourhood too.
And what was that first meeting with
Dr. Espriu like, then?
He had a very strong, captivating personality. I heard him speak for the first
time at the Barcelona Medical Association, at a number of conferences where
he explained his ideas. Later I had the
opportunity to listen to him on many
other occasions. For me, apart from
being the founder, he is the heart and
soul of everything we do here. Despite
the fact that no one felt co-operatively
minded at the outset, he succeeded in
developing such a feeling over the years,
above all among those involved in the
Social Participation Division.
What state is the co-operative in
now?
SCIAS is fully established in its opera-
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Pep Herrero

Although professionally speaking she
is now retired, Teresa Basurte's life is
a far cry from that of the typical pensioner. Since last November, when she
was elected President of SCIAS, she
has been at the head of a market-leading organisation with more than
170,000 members, and which during
the current crisis remains committed
to self-managed, quality medicine. A
dedicated co-operativist, she is fully
familiar with the body, having been a
member since it was established. Her
philosophy is to face up to new challenges with hard work and creativity,
and in particular to promote the commitment of members themselves to
the operation of SCIAS.

tions, and every day seeks out new ways
to adapt to the passage of time. That
means changes which I have picked up
from the presidents before me. But it is
also my responsibility to analyse anything which could be improved, which
in life is always the case, and to take it
a step further, to leave my personal
mark.
What would be the challenges facing
SCIAS?
We are going through a period of profound economic and even social crisis, and that has an impact on
everything. Investment in private
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healthcare is one of the first areas
where families begin to cut back. For
us, in the last few years we have seen
growth, albeit moderate, because the
market is now very mature. We closed
the year with only a slight loss of
members, because of their higher level of income. 2009 is not expected to
be any better. The Social Participation Division, and also the President's
Office and the Council, are trying to
get members increasingly involved in
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the life of the co-operative, particularly young people. As the organisation makes no distinction in its
premiums based on age or gender, a
balance between young and old is
essential.
During the recession, might growth
involve not quantity so much as
quality?
Naturally, that is our main concern. Not
only to maintain things carefully, but
to try to improve. This year, for example, the magnetic resonance equipment
has been replaced, and a cancer treatment day centre was recently set up
at the hospital. Thanks to all that we
have seen a huge increase in outpatient treatment, with levels of around
50% at present. Before too long we
will need to build new operating theatres. The hospital gradually changes
in line with medical practice. We have
also introduced new activities which,
with time, have proved themselves useful. One is assisted reproduction, an
area in which SIRCAP has been set up
as a new Grup Assistència organisation based at the hospital.

veys indicate that very close behind
in second place is the human quality of the service. We individuals who
make up SCIAS aim to offer personal treatment, providing added value
in comparison with public medicine.
One final aspect to mention is the
absence of waiting lists, which is one
of the key factors when compared
with public healthcare.
How is the relationship between users
and health professionals structured?
That is precisely the cornerstone of
health co-operativism: co-management. There must be a constant dialogue between the two parties. In our
case, that dialogue takes the form of
the Group Committee, a weekly meeting held on Wednesdays to discuss the
fundamental issues affecting the
smooth running of both organisations,
and hence of Grup Assistència itself:
annual premiums, new equipment... It
is attended by the presidents of Autogestió and of SCIAS, members of both
councils and other representatives of
the organisations, along with former
presidents.

P.H.

Teresa Basurte Calvo was born in 1937
in Tarazona, in the province of Zaragoza,
although she has lived in Catalonia since
the age of 2. She entered the world of private healthcare in 1961, becoming a member of Assistència Sanitària Col·legial, and
was also one of the founding members
SCIAS, in 1974. Married, with three children and four grandchildren, she is proud
of the fact that her whole family has their
health insurance with ASC and are SCIAS
members. "It is a way of practising what
you preach," she acknowledges. "I believe
strongly in the balance between young
and old, as a means of guaranteeing
the cross-subsidised premium which is
one of the cornerstones of our system."
Aside from her position as President of
SCIAS, having previously served on the
Resources Committee and the Governing
Council, she is a member of the Grup
Assistència Committee and a trustee of
the Espriu Foundation. "I remain highly
active, despite being retired," she says.

Does the fact that you are a co-operative and that profits are reinvested
guarantee such quality healthcare?
Clearly both ASC and SCIAS have a
philosophy of charging what is essential in order to ensure that the organisations function effectively, rather
than to make a profit. It is true that,
from a legal perspective, ASC has certain obligations as a medical insurer
which it must fulfil: margins of solvency which are included in the fees.
At SCIAS, though, we have managed
to draw up a budget as closely in line
as possible with our actual needs, giving us a surplus of practically zero.
What do users most appreciate about
Barcelona Hospital?
Based on the premise that the first
factor appreciated by many patients
is the quality of medical care, sur-

The key to a user-based co-operative lies in the commitment of new
members...
One of the concerns we previously had
was that only older people were getting involved in the Social Participation
Division, because of the free time available to them. But for around three
years now we have succeeded in bringing in a large group of young people,
by starting up activities for their children, known informally as the Junior
Club. That has led to the emergence of
working groups to explore the grassroots of health co-operativism. Also,
communication between the spokespeople and secretaries and the Governing Council provide first-hand
information about how SCIAS operates.
The idea now is to extend the training
meetings to all members attending the
Social Participation Division.
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Activities to encourage
the youngest to get involved
| S. R.

One of the main initiatives of the
SCIAS Social Participation Department
this year undoubtedly has been the
setting up of two choirs (children and
youth) intended to encourage the participation of the youngest members.
Joan B. Gabarró reports that the youth
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choir had its debut at the Christmas
festivities, alongside the institution's
other choirs.
Likewise at Christmas SCIAS
organised its “Letters to the Three
Kings” competition, which was entered
by around a hundred SCIAS child mem-

bers, who accompanied their parents
and relatives on prize-giving day. Similarly worthy of note was the Theatre
Group which gave a Christmas performance of the work Com la Vida
Mateixa at both the social centre and
other venues in Barcelona.
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With the same aim of encouraging the youngest members to get
involved, a Cooperative Team of parents was set up to organise three
activities: a Christmas outing to visit the Corbera Nativity Tableau; a fancy dress workshop, for Carnival, and
a surprise party for the organiser of
the Junior Club, Enric Josa, a former
Director of SCIAS.

Mention should also be made of the
series of conferences held in Barcelona
and the surrounding district over
recent months, with such notable
speakers as Francesc Mauri, Xavier
Xavarria, Jaume Tribó, and the doctors Aureli Torné, Lucía Ortega and
Anna Vila, among others. We must also
find space to mention the outings to
Món Sant Benet, La Pedrera, Rocamo-

ra Museum and the Palau de la Música
Catalana organised by the Cultural Visits Team and the Penedès Team.
Last, but by no means least, the
Department also organised two meetings (in Penedès and in Barcelona) for
all spokespeople, secretaries and coordinators of the Cooperative Teams
with the directors responsible for
Social Participation.
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Continuing Training in the Social Economy
| Josep A. Pérez
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Javier López, first from the left, during his presentation

On February 16, 2009, the Spanish Business Confederation of Social
Economy (CEPES) organized a technical seminar entitled “Procedure
and Application of the Bonus System
for Continuing Training at Social
Economy Enterprises”, in cooperation with the Tripartite Foundation

for Training in Employment and the
ONCE Foundation. More than 75 people participated including members
of CEPES and its partners, representatives from Social Economy enterprises and those present connected
to organizations and businesses related to Continuing Training.

The purpose of the seminar was
to promote and extend training
among Social Economy business leaders and workers thus contributing to
the development of a knowledgebased economy with sustainable economic growth that reinforces social
cohesion all while generating more
and better jobs. During the session,
special attention was given to training people who are working in sectors in crisis, thus making it easier
to move them to other sectors of
economic activity.
Javier López Jericó, Director of
Human Resources for ASISA, one of
the institutions that are part of the
Espriu Foundation, gave a speech at
the conference on good practices in
managing the Bonus System for Continuing Training at cooperatives and
social economy enterprise groups.
Dr. José Carlos Guisado, Vice-President of the Espriu Foundation, also
participated in the conference in representation of this entity.

PROGRAMME OF ACTIVITIES
7
APRIL
2009

WORLD HEALTH DAY

24-26

XII SOCIAL ECONOMY RESEARCHERS CONFERENCE

JUNE

2009
1-2

OCTOBER

2009
16-20
NOVEMBER

2009

World Health Day is celebrated on April 7 to commemorate the creation of the World
Health Organization. Each year, the WHO uses this occasion to expand awareness on a
key world health issue. This year, World Health Day will be devoted to "Health Services
in Emergency Situations". Health personnel, buildings and services are often among
the victims of emergency situations, disasters and other crises (natural, biological,
technological, social or conflict-related). The populations affected are then deprived of
crucial health services needed to save lives.
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CIRIEC-Spain periodically organizes these conferences for the purpose of gathering
together academic experts on the social economy and representatives of the sector
and of public administrations to debate the key issues that affect them. This time,
the conference will be held in Murcia under the motto “The crisis as an opportunity
for the social economy” in cooperation with UCOMUR, the Union of Associated Work
Cooperatives in the Region of Murcia.

II INTERNATIONAL RESEARCH CONFERENCE ON THE SOCIAL ECONOMY
The II International Research Conference on the Social Economy will be held in Östersund (Sweden) on October 1-2, 2009, on the theme “The social economy in a world facing a global crisis”. It is organized by the Swedish Institute of the Social Economy (CIRIECScandinavia), Mid Sweden University, CIRIEC International and the Platform for Social
Economy in the Mid-Sweden region.

ICA GENERAL ASSEMBLY
The 2009 General Assembly of the International Co-operative Alliance and related
events will take place in Geneva (Switzerland) on November 16-20, 2009 at the
International Convention Center.
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I would like to express my gratitude
for the issues of | compartir | which
we regularly receive and which are
extremely helpful in developing the
health cooperative movement in our
country, where it is still relatively
unknown.
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Djabaruddin Djohan,
President of the Indonesian
Institute for the Development of
Cooperative Studies
Jakarta (Indonèsia)

Every issue of your magazine is a
textbook in brief which allows me, as
a doctor specialising in Paediatrics,
to learn about other ways and
means of applying professional
knowledge for the benefit of the
populace. In some aspects, by applying your principles to my professional practice I have managed to improve the results of my labours.

As you may know, the health
system in my country is completely
public, and has achieved notable
successes. I nonetheless share the
idea that the cooperative movement could take on a part of the
workload, which we at times find
very complex and problematic.
Many thanks for your dedication and your great contribution to
the successes achieved.
Dr. Guillermo E. Ramírez
de Avillano H.
Holguín (Cuba)

I write in order to wish you all the best
and to thank you for the wonderful
material contained in | compartir |. I
above all enjoy the way in which you
deal with health issues, which I find
particularly helpful in my work with
the elderly. Please keep up all your
dedication! Your valuable publication
encourages us to lead a healthier life
while learning a little more about the
incredible universe which is our body.
Greetings from a faithful friend,
Carmen R. García Fumero
Placetas- Villa Clara (Cuba)

The Espriu Foundation would like to express its thanks to
all those individuals whose donations, often made
anonymously, help us to spread the word about health care
co-operativism, and make it possible for | compartir | to be
distributed free of charge to all readers.
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Cinema and education
Sex and violence tend to be two of the recurring elements whenever cinema or television turn to the world
of education. This frivolous and clichéd perspective typicalof the media’s sensationalist view is, however,
far from the reality of educational life. Schools cannot associate themselves from the societies they serve.
Two recent films, The Class and The Wave, serve as good examples. We find, then, a school full of tensions
and uncertainties, a crisis of values and lack of resources. But also great hope derived from the strengthening
of democracy through new educational dynamics based on dialogue, support, involvement, plurality and
personalisation. Education is a process of imparting information, from a position of moral authority, with
educator helping students give all the very best of themselves.

Rebellion in the classroom
Imma Merino

rawing on his own memories of
childhood and adolescence, largely spent at one boarding school in
Millau and another in Chartres,
Jean Vigo filmed Zéro de Conduite
in 1933, giving visible expression to the power
of poetic imagination tied to the urge to revolt.
The children in this joyous 42-minute-long
film encapsulate the instinct of freedom and
rebellion against the authority represented
by the teachers at a boarding school, with the
exception of the character played by Jean
Dasté, who was also later to star in L'Atalante
(1934), the exquisite filmic poem shot by Vigo
shortly before he died of tuberculosis aged 29.
In Zéro de Conduite there is no aim of providing a realistic picture of the living conditions
at a boarding school, but rather it portrays a
poetic and dreamlike transformation, representing the triumph of a desire to change life
itself. Vigo was a free man for whom cinema

D
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was necessarily a stage on which to make possible the experience of freedom. The teachers,
with nicknames like Bec-de-Gaz and Pète-Sec,
are caricatures, which are more grotesque
than malevolent. As for the representation of
the children, this comes close to a poetical
image of childhood based in the realms of fantasy, freedom, brotherhood and rebellion. The
reasons behind the final act of the four rebellious friends, when they bombard the teachers and dignitaries attending a school celebration from a rooftop with books, old shoes
and stones, before hoisting a pirate f lag, are
of little importance in themselves. What matters is the rebellion itself, the fact that it has
taken place. Jean Vigo turned his own experience of boarding school on its head in a liberating rage against the bourgeois world
which, for all its prohibition and repression,
cannot succeed in snuffing out vitality, imagination and a sense of freedom.

A little more than 25 years after Zéro de
Conduite was filmed, François Truffaut directed his early work, Les 400 Coups (1959), based
on his own sad and unfortunate childhood.
Locked in a conflictive relationship with his
mother and adoptive father (he never knew
his biological father), and socially maladjusted, he committed minor offences for
which he was harshly punished by being sent
to a reformatory. Transformed into fiction,
his experience is similar to that of Antoine
Doinel, who at the end of Les 400 Coups
escapes from the reformatory to see the sea,
and while walking on the beach turns his
gaze to the audience, who are made acutely
aware of the the character's isolation and
uncertainty regarding his future. Presented
as a place where the teachers (exemplified
by the French teacher nicknamed Petites
Feuilles) exercise authoritarian rule and an
ethic of punishment, school is of no help to
Antoine Doinel either. Truffaut, who found
his 'salvation' in filmmaking, was a fervent
admirer of Zéro de Conduite and Les 400 Coups
pays it explicit homage in the sequence in
which the students, walking down the streets
of Paris behind their gym master, take advantage of every street corner and doorway to
hide, escape and make their own way off. In
Vigo's film the pupils are apparently aided
by the complicity (or carelessness) of the
teacher played by Jean Dasté. Almost at random, the students head off down side streets
while Huguet walks alone for a good while
(even popping into a shop to buy tobacco),
before they all regroup on the corner. Unlike
in Zéro de Conduite, in Truffaut's film there is
no joy in the group rebellion (not even a

moment of such shared joie de vivre as the
feather pillow fight in Vigo's film), but rather
the solitary experience of the misfit and
social outcast. In response to the (mis)education he received, Truffaut developed a faith
in humanistic teaching methods which may
be seen in other later films of his, such as
L'Enfant Sauvage (1970) and L'Argent de Poche
(1976). In the latter, with its sadly still relevant condemnation of child abuse, a teacher
gives a speech before his students which,
changing the job of teacher for that of filmmaker, could have been delivered by Truffaut
himself: "It is because I have unhappy memories of my youth and because I do not like
the way in which children are treated that I
have chosen the profession I have: as a
teacher".
In 1968, the very year of such widespread
rebellion, Britain's Lindsay Anderson directed If, another film viewed as heir to the antiauthoritarian spirit of Zéro de Conduite. This
is true enough, perhaps, with the proviso
that Anderson may have had other influences
and predecessors, but it is a violently angry
film far removed from the libertarian poetry of Vigo. If (the first part of a trilogy featuring the character of Mick Travis, played
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SCHOOL CANNOT RESOLVE ALL THE PROBLEMS OF
AN INDIVIDUAL OR OF SOCIETY AND TELL SOCIETY
ITSELF IS TRANSFORMED
by Malcolm McDowell, and concluding with
O Lucky Man! and Britannia Hospital, respectively critiquing the media, the health ser-
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vice and the police) attacks the institution
of school through a group of young students
who, following an initially tame rebellion,
opt for armed insurrection. Lindsay Anderson's film, the work of perhaps the most radical director of the English "free cinema"
movement, is the product of an era when the
debate as to the use of violence to combat
authoritarian power was very much alive. In
any case, his machine gun was directly aimed
at a specific and very British form of elite
school (with its hierarchies and brutal discipline, including corporal punishment)
intended to turn out obedient, militaristic,
class-conscious and loyal subjects of Her
Majesty.
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Just a year before If, James Clavell made To
Sir, With Love (released in Spain as Rebelión en
las Aulas to which the title of this article makes
reference) with Sidney Poitier (Mark Thackeray) touching down in a suburban London
school of angry, insolent students who attempt
to make the new teacher's life impossible. More
unruly than revolutionary, these teenagers
express the unease of those who, in accordance with their social class, feel that their
future prospects are in some way limited and
do not believe in the usefulness of education.
This unease is also connected with a lack of
affection in their family context. Thackeray,
however, ultimately wins the teenagers' trust
with an educational approach based more on
understanding than discipline, with the
emphasis on putting across values more than
knowledge. Idealistic and persevering, Mark
Thackeray in the end succeeds in taming the
"wild beasts", even bringing out in the
teenagers an unprecedented interest and affection. The "little devils" become "little angels".
And if Lindsay Anderson's film is a political
attack on the education of the British elite, To
Sir, With Love is a humanistic manifesto which,
without openly criticising the social system,
affirms the importance of education (or tutoring which at the time, in the Sixties, may have
been seen as alternative) in personal transformation with the aim of achieving a sense
of dignity. Through the success of its hero, the
film provides a narrative resolution with a
happy ending to the difficult problems
involved in a complex reality that it only
superficially touches on.
Dead Poets Society, a hugely popular film
directed in 1989 by Australia's Peter Weir, is
also set in an elite, disciplinarian school, this
time not in England but in the USA, specifically in the state of Vermont. The approach
of the film centers on the creation of free
spirits shaped through poetry, with the recurring leitmotif of Carpe Diem. The figure delivering this poetic education, affirming the
need to make the most of every moment,
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believing, like Horace, that time is fleeting,
is John Keating, a heroic teacher who, while
ultimately losing his job for his troubles, revolutionises the harsh discipline of a school
intended to forge students ready to compete
in the professional world, finding a group of
pupils sensitive to his philosophy of life and
who consequently develop a rebellious attitude towards the school's strict principles
and paternal authority. John Keating, played
by the gesticulating Robin Williams, does not
think twice about jumping up on a desk to
present his life-filled discourse against academic forms and conventions. Despite the
suicide of a teenager whose parents refuse to
accept his wish to become an actor, Dead Poets
Society contains a simplistic message and such
a torpid and, ultimately, politically inoffensive, rebellion led by the poetry championed
by the film over elite schooling.
This elementary and incomplete overview
of films which in one way or another have
tackled the issue of rebellion in the classroom must necessarily find a space for a
recent work which has succeeded in generating a degree of debate as to whether,
among other issues, the education system
(however much it may wish and attempt to
be democratic) may be incapable of resolving all our personal conflicts and the problems derived from social inequality and inadequacy. The film is, of course, Entre les Murs
(the title The Class does not suggest the same
idea of enclosure as the original) the work
of French director Laurent Cantet in collaboration with François Bégaudéau, the author
of the novel from which it is adapted, given
the part of French teacher François Marin,
who succeeds in stimulating his students
with word games in which they also take
part. François Marin is not presented as a
hero (unlike not only the examples mentioned earlier but also the hyperactive primary school teacher played by Philippe Torrenton in Bertrand Tavernier's Ça Commence
Aujourd'hui) while these students are neither

La clase

horned devils nor Rousseauvian innocents
corrupted by the society of which the school
forms a part. The teacher aims to grab their
attention and help them develop their linguistic capabilities. He pays attention to their
perspective on things, their problems. But
there is a conf lict, caused in part by the
teacher's own misuse of language, a heated
individual response and an accident with
consequences which set in motion the disciplinary system at the high school in Paris's
20th Arrondissement, in Ménilmontant, a
racially mixed inner-city neighbourhood.
This creates a sense of rebellion which ultimately does not break out. And also a sense
of injustice on the part of students and of
distance from the teachers. Although the
action takes place "between the walls", the
conflicts and tensions of the outside world
inevitably make themselves felt within.
Social and economic inequality, family problems, the marginalisation still felt by some
of the children of immigrants, limited
prospects for the future combined with
social conditions. School cannot resolve all
the problems of an individual or of society
until society itself is transformed. And then
what can one do when faced with a student
who at the end of the year admits to the
teacher that she has understood nothing?
The sense of a teacher's powerlessness, combined with the complexity of the problems
which the film deals with, without ultimately offering any reassuring solution,
prompted a language teacher in this country to tell me that Entre les Murs was the first
film set in a high school which she found
plausible.
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When cameras enter the school
Àngel Quintana

A
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mong the many contradictions which have marked the
evolution of cinema, there is
one that has existed since its
very earliest days. The first
film in the Lumière catalogue is entitled Sortie d'Usine, and reflects on the forms of visibility which cinema would use from its very
beginnings. By filming the exit from the factory, rather than the entrance to the very
same factory, the Lumière brothers opted for
a particular form of representing human
activity. The space for the filmmaker was not
to be the private place of the factory, but the

public space of the street. What the cameras
could show was not so much the time spent
working inside the plant as the point of
departure, the point where leisure time
began. If one thinks about how the dichotomy between public space and private space
has been portrayed throughout the history
of film, we find that, strangely enough,
leisure time has occupied more space in narrative fiction than work. Cameras have seldom stepped inside factories to capture the
monotony of working time, and when they
have done so it has been with a view to
depicting conflict, seeking narratives which
go beyond the repetition of the monotonous
actions of the workplace, as in the case of
Roberto Rossellini in his film Europa 51 (1951),
depicting the protagonist, Ingrid Bergman,
fainting before the assembly line having
realised that hell on earth is the factory
itself.
If we view a school as a place of work, as
well as a space for learning, we come up
against the paradox that when cameras have
entered the school it has not been to present
day-to-day occurrences nor to depict the work
of teachers with their pupils, but to present
certain conflicts of social adaptation. Antoine
Doinel, in François Truffaut's Les Quatre Cents
Coups (1959), feels out of place at school,
which sets him on a slippery slope which
sees him end up in a juvenile reform institution. On occasion cameras step inside a
school to show how teachers can become
heroes of contemporary society, capable of
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resolving the most problematic situations.
The teacher in Peter Weir's Dead Poets Society
(1989) is mobbed by his pupils, while the
teacher in Ça Commence Aujourd'hui (2000), by
Bertrand Tavernier, is a brave man capable
of facing up to the most difficult social conditions from inside his school. On other occasions, cameras film in a school as a means
of representing a return to childhood and
thus generating a certain nostalgia for what
has been lost. The school in Federico Fellini's Amarcord (1973), refers neither to a real
world nor an invented one, but is instead
built up from the nostalgia of a sequence of
picaresque episodes established in the old
school, forming part of a collective subconscious. It is a fact that from Zéro de Conduite
(1933), by Jean Vigo, up to Entre les Murs
(2008), by Laurent Cantet, the school has
been the focus for a whole range of potential stories, although they have all simply
depicted schools as the sounding boards for
the outside world, very seldom viewing them
as a world in themselves. The silent and
methodical work performed daily by teachers in order to succeed in passing knowledge
on to their students would seem to have
been of little interest to traditional cinema,
as daily work does not involve any dramatic
events nor is it tied to the great sensationalism which has for years shaped cinematographic narrative. The appearance at the
2002 Cannes Festival of Nicolas Philibert's
Être et Avoir may, in this regard, be viewed as
the exception. An exception which has gone
beyond the documentary form to be continued in Laurent Cantet's Entre les Murs, a work
which apparently transfers Philibert's methodology to the world of secondary education,
while shifting into the realm of fiction.
"I wanted to capture everyday life, the
best of it, but also the worst it holds," said
Nicolas Philibert in the film's press release.
The director's basic premise involved simply

filming the day-to-day life at a rural school
in the Auvergne region. He was attracted to
the form of the school, with the distinctive
characteristic that the pupils from the village were all mixed up together. The teacher
was expected to take care of everything from
kindergarten to upper primary. All the different levels side-by-side in the same classroom. Philibert put his camera in the inside
of this microcosm, filming a total of 6,000
hours of footage. His aim was to describe
some of the things which went on inside a
classroom between the months of December
and June 2000, the period covered by the
filming. The main focus was simply the desire
to capture a tiny world which was destined
to disappear. His lens aimed to observe life
within the classroom, the learning processes taking place within its walls, along with
the logic of the games played by pupils and
the distinctive elements of the picaresque
infant world. In terms of its great narrative
rigour, the film remains true to Roberto
Rossellini's maxim that in cinematography
what really matters is the act of depiction,
not the desire to portray. And so, over the
course of the film, Nicolas Philibert does not
intervene, his camera abides by the principles of so-called observational documentary,
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without at any time demonstrting a desire
for interaction between the crew and the
pupils. The only concession which the filmmaker allows himself is a brief interview
with the teacher, Georges López, who finally explains his working methods and the professional situation he finds himself in, as the
year of filming is the last year of his professional life before retirement. In a parallel
manner, in the series of three documentaries
Profils Paysans, filmed by Raymond Depardon,
with whom Philibert has more than a little
in common, the story of the school microcosm goes hand-in-hand with the desire to
document a world doomed to disappear. Être
et Avoir is not a documentary about school in
general, but about the rural school, and the
role which it has played as a space for socialisation in many parts of rural France which
are threatened by the gradual ageing of their
populace.
The film does not seek to depict anything
specific, but simply follows Georges López in
his daily work, as a teacher who has been
employed in the area for twenty years. The
school has only thirteen primary education
pupils. Georges López teaches little Jojo to
write his first letters, while giving dictations
to students who are as old as ten. The school
is portrayed through an invisible camera. It
is seen as a world in miniature where the
camera cannot interfere nor ultimately dis-

34

monograph | compartir |

tort its everyday processes. The documentary
gradually builds up from the daily repetitions which define the teacher's work, his
degree of respect for the spontaneity of his
pupils. In the end, what it ultimately depicts
is nothing more than the comedy of innocence played out daily within the four walls
of the classroom.
In order for the documentary to move forward it is essential that the director make
the audience aware of the passage of time.
The initial images show us snow-capped
peaks as a little bus collects pupils from the
isolated local farmhouses before dropping
them off at school. It is the month of December, and cold shapes daily life in the region
of the Auvergne. By the end of the film we
are in June. The pupils have gone on a little
outing to a neighbouring village to see the
library. There is good weather everywhere.
A new pupil has joined the class, and the older children begin to feel that they will not
be at the school for long. Mr. López also senses that his retirement is drawing close, and
that the passage of time will bring about a
radical change in his life. The role of the camera is to document the occurrence of events,
to observe how an everyday space such as a
school is also subject to changes and transformations. Être et Avoir became France's most
watched documentary, proving that in order
to make a successful film one need not draw
on imagination, but simply focus an attentive gaze on the world which surrounds us.
The learning processes depicted in the film
generated a form of identification with the
audience's collective childhood, while the
example of this little rural school in the
Auvergne became a political paradigm. Just
as the Right, led at the time by Jacques
Chirac and Jean Pierre Raffarin, was attempting to an extent to challenge the public
school, Nicholas Philibert's film served as a
reassertion of the value of the public sector
and the potential role for democracy of such
lost institutions, presided over by the anonymous and ever-patient work of a fine schoolteacher.

It all begins today
Anna Jolonch

"Writing, writing, just to breathe. I write against the tide. I write in toilet cubicles, while driving, in the evening, at night,
in class between two songs... I worked too much yesterday evening. Writing creates me. It kills me. I am a thief... I write
to open up a little space to others, so as not to feel so alone."
Dominique Sampiero
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ominique Sampiero is a teacher.
A teacher at a primary school in
northern France, born into a working-class family and with a passion
for writing. He has an almost psychotic obsession with writing down notes, phrases, words. If the need takes him he records himself and then plays the recordings back to
transcribe the words. Always with the aim of
leaving a mark, of rediscovering himself, distancing himself, filling the void. He will tell
us that he wishes to go further, to overcome
loneliness, to withstand all the apathy, all
the poverty which surrounds him, to begin
again.
His story, his writings, his poetry take
shape in the script and film of Bertrand Tavernier's It All Begins Today. A title which came
to Sampiero while he was driving down the
road thinking about the film, when it came
to him as a flash: it must be the opposite of a
fairy story. The f lipside of "Once upon a
time...". It All Begins Today does not, then, belong
to the world of stories, of "what was and was
not". Beginning again each new day the struggle against tedium and routine. Beginning all
over again at a primary school when everything remains to be done, everything is pos-
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sible, when everything can still be 'knitted
together'.
"Our whole life would have passed by without our having done anything." These opening
words resonate as the central theme throughout the film. Words uttered in an interior monologue by Daniel Lefevre, the principal of an
infants' school and the chief protagonist of the
story. A story which is both hyperrealistic and
lyrical. Brutal and romantic. A tale of death,
poverty, poetry, desperation and yet a hymn to
hope.

HOSTILITY FROM OUTSIDE BREAKS THROUGH THE
SCHOOL WALLS; WHICH SEEM TO BE MADE OF PAPER
There are little girls and boys in the class,
two or three years old, singing “pirouette cacahouette”. We see them making crêpes, painting,
writing their names, reciting poems, jumping,
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playing, running. But the hostile outside world
breaks into the classroom. There are children
who arrive late, one who never speaks, another
who never brings a packed lunch, the girl who
explains that for three months she has been
sleeping in gloves and a woolly hat, because it
is so cold at home. The families can't pay the
bills, and their gas and electricity has been cut
off. Unemployment spreads like an oil slick. And
now the Town Council has taken away the free
school meals. The school is located in Nord-Pas
de Calais, in a former mining area where the
mines have been closed down. The unemployment rate in the town is forty per cent.
A teacher stares into the camera and tells
us how difficult it is to find a way out: "Twenty
years ago I had more than forty-five children in
a class and we didn't complain. There was no
indiscipline and the children arrived on time.
It's not that there was no poverty, because there
was. But the parents today are desperate. Few
are in work, the children don't know what a
trade is. My aim is not for to them to earn a
diploma, a leaving certificate, a place at university... I just aim to give them affection. I love
them. If you could just see them, so fragile, so
dirty. The mothers don't take care of their children, they seem to want to get rid of them. Kids
can have a temperature of forty and they bring
them in to school. The mothers are always just
watching the telly, and the kids too. They don't
know what it is to speak to someone. Their only
words are to say 'I'm cold', 'I'm hungry', 'I'm
thirsty'. It's pure survival".
The hostility from outside breaks through
the walls of the school. They seem to be walls
of paper. One morning it is attacked by the local
kids themselves, youngsters aged twelve and
thirteen. They run off with the television. Outside these walls the whole world is sinking. The
school endures, like an island, and continues
weaving together relationships each day, continues opening its doors to the parents every
morning. They have to get up, leave the house,
take the kids to school, pick them up. When no
one has any energy left any more, when no one
speaks to anyone, when relationships are no
longer woven, when there is no more church,
or trade union, or party politics, the school continues to weave together the threads, the bonds,
the relationships. It slowly builds up ties
between families, teachers, children, the neighbourhood. All alone it takes on the role of the

only social forum, where everyone still has their
place, where all are needed.
Tavernier and his It All Begins Today have suddenly become hugely current in today's economic crisis. Every day we hear news of unemployment rates, household debt, new forms of
poverty. The sense that many lives which yesterday had a purpose today seem superfluous,
redundant. It is a film which speaks to us of the
stragglers of economic progress, those who live
confined to the margins. Social invalidation is
just that: exclusion as an accepted way of life,
the absence of roots and social ties which has
become a permanent situation, dependence on
state aid as the only horizon. The Council, the
social worker, the teacher, the school principal...
But the problems of survival facing families are
the same ones faced by the school. What the
film does show us is that the old educational
institutions are reinvigorated every time that
people are brought together by them, making
possible exchange and cooperation between
among real people and in real time. Where
there is a desire to draw closer, to care, to touch,
to nourish, to raise up, to accompany, to assist,
to carry, to listen, to protect and to foster those
who need this in order to grow or continue living and existing.
The greatest violence we experience today
is the narrowing of horizons. And for that very
reason the film acquires renewed force in its
final scene. This is also the most criticised pas-

SOCIAL INVALIDATION IS JUST THAT:
EXCLUSION AS AN ACCEPTED WAY OF LIFE,
THE ABSENCE OF ROOTS AND SOCIAL TIES
WHICH HAS BECOME A PERMANENT
SITUATION, DEPENDENCE ON STATE AID AS
THE ONLY HORIZON
sage, and has been accused of being too romantic in such a devastated context. In the final
celebration one single way out is presented.
Hope is built by all, when the community
takes a stand. Some provide the sand, others
paint the colours, the mothers make Moroccan pastries, a local band plays the music and
people dance. Mothers and fathers, teachers
and children, all committed to defending their
school in order to re-weave the fabric of a fraying neighbourhood and so retake control, in
a simple, everyday fashion, of what each one
knows best, of a sense of life. Bertrand Tavernier's approach is clear: a hymn to hope, a
way out. Should we resign ourselves to the cynics, to senselessness, to lost horizons of life, to
demotivation? No. The final scene is a belief
in the future. What hope exists? How can we
escape? In each of us taking responsibility for
all. The great potential of a commitment to
reality is the commitment to spirit, to the
struggle for life, the power of an openness to
the new and the hard-grained humanism
involved in starting all over again. Today.
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“Films and TV series are today
forms of sentimental education
for teenagers”
Sergi Rodríguez

Foto: Pep Herrero

published recently in La Vanguardia a young
person complained that a currently successful TV series, (Physical Chemistry), did
not reflect teenagers as they are.

Josep M. Lluró, historian and teacher

How do films reflect the teenage world
today? Are they necessarily conflictive?
It is wrong to speak of teenagers from one
single perspective, as each culture ref lects
a teenage experience in accordance with the
aspects it wishes to emphasise. Spanish culture, for example, focuses on young people
as the witnesses of the misfortunes of adults,
while in France they emphasise an attempt
to overcome their identity. One thinks of
films such as The Spirit of the Beehive (1973),
Yo, El Vaquilla (1985), Siete Vidas (1999), Zéro de
Conduite (1923), The Class (2008)… In a letter
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It is more what adults believe that young
people are like rather than how they actually are...
Exactly. And then there is also the sensationalism involved, using young people for
effect, portraying sex, violence, danger... I
feel that the adult world fails to understand
teenagers because they are in a process of
constant change and they find it very difficult to present their own self-image. They
are experiencing a point in their lives when
they begin to ask themselves questions
which none of us as adults has previously
asked, because their world is new and we
apply the categories of our world to it. 30
years ago this was not such a complex issue
because teenagers were expected immediately to take on board the standards of the
adult world. Now, though, we live in a society dominated by the ideal of eternal youth,
with new technologies, different forms of

P. H.

socialisation, other interests, etc. Also, the
adult world very often fails to offer them
any form of stimulus or standard. At the end
of the day, our teenagers are the product of
the model of society we have gradually
shaped.
What is the world of today's young people
really like? You are a teacher...
It is very hard to generalise. In my career I
have worked in three very different contexts:
an elite school, a secondary school in a working class town and a village secondary school,
and so I have a broad perspective. Our
teenagers are faced with a world saturated
with stimuli directly preying on desires
which must be immediately satisfied. This
devours them, but they also rebel against it.
They ask themselves countless questions to
which they cannot find the answer, because
the adult world cannot help them out either.
Teenagers are subject to an incredible lack
of orientation, but what we find among
adults is even worse. It is the task of the family to channel their rebellion.
Pasolini, in a series of articles published
before he died, raised the difficulties faced by
young people wishing to free themselves from
a system which suddenly wants to transform
them into something that desires everything
and all the situations where superficiality prevails. We live in a world where values are not
important. It is unfair, then, to see teenagers
as the anomaly: our parents were just as perplexed by us...
How does this partial or stereotypical
image of young people impact on youngsters themselves?
Recently at my school a secondary school
teacher who had a lot of class problems suggested to her students that they make a film.
Curiously, the students who feel most marginalised by the educational system are those
who accept the role of victim, of antihero. This
happens because the forms of identification
which teenagers establish with films or with

television series are very intense forms of sentimental education, which lead them to think
about themselves. Their critical capacity
depends on the number of filters they may
have available, which should include a family
there by their side to help them reflect on this
reality.
The key, then, lies in a critical and responsible use of the media by schools and families?
I feel that schools still have a lot of work to
do here. Television and cinema have been
introduced very little, and poorly, at schools.
I am tired of seeing teachers show films from
start to finish uninterrupted: if that's the idea
you may as well go to the cinema. Teachers
must play an interactive role, in a form of psychotherapy, with a beginning and an end.
Ultimately you have to do away with that relationship and free yourself. You have to interrupt the film, comment on it and invite them
to comment, because without a framework
of interpretation the narrative structure is
too powerful, and ultimately overwhelms the
viewer. There is the risk that teenagers will
identify with what they are watching. A
school cannot simply be a cinema screen, but
should be a place where the screen is used
for analysis, criticism, contextualisation and

OUR TEENAGERS ARE THE PRODUCT OF
THE MODEL OF SOCIETY WE HAVE
GRADUALLY BUILT UP
understanding. The world of television,
though, is the realm of the parents, and family discussion is much more important than
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THERE IS AN INCREASING NEED FOR
DIALOGUE; NOT JUDGEMENTAL IMPOSITION,
BUT DIALOGUE FROM A STANCE OF AUTHORITY
school discussion because if a family watches a programme together then in a way they
are legitimising it. It is not true that there's
no point talking to your kids because it goes
in one ear and out the other: some ideas
always remain in their heads.
Could a part of the problem be that films
are no longer viewed at a cinema, but on
an individual screen?
I believe that viewing spaces have changed.
Teenagers do watch a lot of movies together:
they download films and watch them in
groups, they watch television alone but comment on it over the Internet... What has
changed is the medium of distribution. There
are various reasons: ticket prices, populations
dispersed outside urban centres... But what
matters is the content: there is a world of difference between watching Kingdom of Heaven
and Oprah Winfrey.

P. H.

We should perhaps also talk about video
games, another contemporary narrative
form which involves identification with the
characters...
The world of video games is one which education needs to explore to the full. It is not
easy, because copyright makes it difficult to
work online. But we do need a critical perspective. One issue requiring particular attention is that of violence. Not so much by saying what can and can't be
done, but ensuring there is
a critical understanding of
the violence seen on television, in the street, at home...
People often release their own
adrenaline through video
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game characters; when their personal experiences are very limited, this identification
can lead to a failure to distinguish between
fiction and reality. It used to happen to us too,
with The Fugitive , Starsky and Hutch... What is
more, with the Internet young people now
have practically unlimited access.
Industry limits, self-regulation, consumer
education... what is the solution?
Ultimately parents have to be there at their children's side. We are living at a time when everything is accessible, and things which used to
happen in sequence now occur simultaneously. The critique which I mentioned earlier is
essential, at school and in the dialogue between
parents and children. How can we educate
against pornography when society is pornographic? How can we educate against violence
when social relationships are violent? We
should not so much be giving specific advice
as guidelines to help teenagers reflect. Adolescence is always a dangerous time, and if you
have a child then you must accept that there
will often be risks. Dialogue is increasingly
important, not judgemental imposition, but a
dialogue from a position of authority, rather
than 'mateyness', because teenagers do not need
adult friends, even if that is what they are looking for. At the same time, we as teachers needs
to move beyond teaching just concepts,
althought this is also one of our roles, to develop specific issues, attitudes and values. The ideal of the Enlightenment was that society should
become democratic and self-reflective, but the
more it is the more desires are released, in pursuit of what was previously forbidden. We also
need to move beyond that idea, but it is not
something that can happen in 10, 15 or 20
years.... In May '68 they 'banned bans', and we
now do not know whether to ban or not. As for
our teenagers, we will see what they do when
they become adults. Nonetheless, despite all
the problems, one would have to say that most
people grow up very well.

Josep Maria Lluró (Barcelona, 1963) graduated in History from the Universitat Autònoma de Barcelona.
After serving as principal of the Aula school in
Barcelona, he teaches Social Science at
Navarcles Secondary School.

Between the high school walls
Carles Torner

f a film is entitled Between the Walls, why
change the title? The poster for the winner of last year's Palme d'Or at the
Cannes Film Festival is clear enough: a
full classroom, two girls in the foreground with their hands up and in the background, pinned to the wall, silhouettes of
heads with their insides (imagination?
thought? spirit?) coloured in different patterns, probably an art class project. One could

hardly imagine it is anything but a classroom. Why, then, change the original title
to the insultingly obvious The Class?
The film's distributors seem not to have
realised that by changing the film's title they
have changed the meaning. Because The Class
is not a film 'about' a school but a film
'inside' a school. And that is what the title
states: everything happens between the walls
of a high school. Hence many of the misconceptions in the controversy which the
film has aroused. Because its great strength
is that it does not aim to be a documentary
of the current educational debate in France,
much less around Europe. Nor is it a documentary about immigration, or about the
integration of immigrants through French
state schooling. No, director Laurent Cantet
has very rigorously filmed what goes on
inside a classroom.
Between the walls of a high school: none
of the scenes tells us about the private life
of the teacher, his experiences outside
school, the reasons why he chose to work in
a Special Education Zone, a supposedly difficult school, with students who continually push the boundaries of acceptable behav-
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“Claude and Chantal were trying to calm down two kids fighting on the
ground outside. In my hypnotised state after four hours in class, I didn't
think twice. I leant in to separate them, pulling one by his hood and
pushing back the other, who was grabbing onto the first one. He fell to
the ground and banged his head. 'Shit!', I thought.
– Finished beating each other up now?
He was getting to his feet.
– Why did you push me?' he said, using the familiar 'tu' form.
– What did you say? What did I just hear you say?
– What's the deal with you pushing me?
The other combatant has run off, evading Claude and Chantal while
they were looking at me.
– You don't use 'tu' to a teacher!
– And you shouldn't be pushing me.
– You don't use 'tu' to a teacher!
He was trying to walk off while I held him back by the sleeve. I was
fuming with rage.
Apologise!”
Snippet from the book The Class, by François Bégaudeau (Empúries, 2009)

iour which the four walls of the classroom
aim to impose on them. Nor does the film
tell us about the students' lives outside
school: only in the case of one of them,
Suleiman, do we see images of his family,
although only through the photographs
illustrating a piece of classwork. They are
not really illustrations, in truth. Suleiman
was unable to complete his assignment
(writing a ten line self-portrait) until his
teacher has the idea of getting him to print
the photos he has on disk and was surreptitiously showing to his classmates. Once they
are printed the teacher pins them to the
noticeboard, Suleiman is shocked to see a life
he wanted to keep private, on show in the
© Haut et Court

classroom: the self-portrait is a hidden life.
Suddenly, if just for a moment, the mask has
slipped. Writing a self-portrait is a difficult
task, demanding as it does a mastery of the
language of expression and complete familiarity with the identity one presents to others. Here the teacher succeeds in lifting the
mask to reveal the face hidden beneath. The
director constantly films that blurred, evasive zone, so private and yet so public, the
teacher's sphere of inf luence over the student, the point at which students open up,
listen, speak, receive and express, and their
knowledge comes into play.
Who doesn’t have childhood memories
from this influential area? Anyone who has
been to school has experienced the educational relationship with an adult and the
particular intensity which this has at the age
of fourteen or fifteen, and this is one of the
great sources of provocation in the film: the
audience observes the teacher through the
same gaze as the students. So much so that
the conflictive make-up of the class at a time
takes situations to their limit, as the audience observes the teacher in the same way
as the students do. So much so that the conf lictive make-up of the class at times takes
situations to their limit, as the audience is
well aware of the educational tension
between teenager and adult. In the class
there are kids whose roots are in China, Algeria, Mali, the Caribbean, as well as white
French... although in truth the same conflict
is to be found in classrooms without such
cultural diversity. And that is why the film

has raised debate wherever it has been
screened: because at its heart is the educational relationship. It is not a passing view
of the classrooms, nor does it enter into the
great schooling debates, but focuses on the
relationship between teachers and students,
and all that this involves.
It is a highly interesting cinematographic exercise. Because the film is not simply
an illustration of the book by François
Bégaudeau narrating his experience as a
French language teacher. This is not an adaptation, but a new creation. The scenes were
built up through weeks and weeks of improvisation, with real students who chose to
take part in the project and bring their own
experience into play. At the end of the day,
during filming, there was a script, meaning
that the students were not playing themselves as in a documentary (which can often
inhibit people from fully speaking their
mind), but rather they took on an established
character, based on their own experience.
This minimal plotline, and the use of three
sources: the director's idea, the teacher's
book and the students' improvisation, means
that we are constantly shifting between fiction and documentary, a fertile territory.
In order to give the film dynamism (as
simply filming a classroom could end up
something of a turn-off), the emphasis is on
scenes of tension between teacher and students. Such as when the youngsters point
out that in all the examples used in class the
names are French (Jean, Gilles, Marc, Alain…)
and never names of the actual students or

that are typical in their culture (Kumba,
Suleiman, Farida…). The teacher's educational
approach is far from conciliatory: he draws
on the tension with students to get their
active involvement in the class. Involvement
from the most extrovert, naturally, but also
the more shy, passive individuals, and even
those who, from the moment they step
inside the question, show quite clearly that
they have not missed a thing. The virtue of
the film is in showing us clearly the positive
results achieved by the teacher not by avoiding provocation but by seeking it out, at
times spectacular results... although it also

“– 'Teacher, how do you spell 'equality'?
It was clearly Khoumba who was asking, although she was hidden behind
Dianka. I wrote the word on the blackboard, in capital letters to make it clearer.
Djibril, Food Power, put their hands up before the others. She pretended not to
hear when I suggested she reread her text, and left the paper on my desk.
Topic: Following the model of the type of texts studied in class, imagine a
fictitious interlocutor and develop the theme 'We are not of the same world'.
One day I was taking the metro to school, and leaving the metro I bumped into
this guy. He was French, and it was his fault, and then I asked him to apologise.
He replied:
– We don't have the same values.'
I answered him:
– What makes you different from me?
He replied:
– I'll tell you: while you're at home sleeping, I'm partying, and while you're at
school I'm playing video games. That's the difference.”
Snippet from the book The Class, by François Bégaudeau (Empúries, 2009)
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shows us his failures. "François always presents his students with confrontation, but
an adult confrontation," highlights the director, "and very few teachers, as far as I know,
dare to take that risk." How can one respectfully film the educational confrontation
which takes place in the classroom? By giving
preeminence to no-one, but rather ensuring,
through a veritable act of cinematographic
alchemy, that all perspectives, both the
teacher's and the students', are democratically
given the same light, the same weight.
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Without doubt the film's secret lies in
the role of the contradictory teacher: combative and fragile, reflective and passionate,
understanding of his students and how hard
the education system is for them, but at the
same time dedicated to education for all
without exception, with a cast-iron vocation
at the service of state schooling. And this is
shown first-hand: the director suggested to
the teacher who had written the book that
he star in the film himself, that he show the
camera his way of teaching.
One of the factors which could blur the
film's message is translation. Because
François is a French language teacher, and
the subtlety of language plays an essential
role in the film. The teacher's entire efforts
are dedicated to getting students to distinguish between levels of language, to give
them the same level of mastery of formal language as they have of the slang they speak
in the street or in the playground. This distinction between levels is intrinsic to each
language, and the codes of human relationships expressed through speech. In translation, for an audience unused to the strength
of the distinction made in French between
vous and tu, it may seem exaggerated that the
main conflict in the classroom arises when
a student dares to address the teacher as 'tu',
an unacceptable transgression, and in France
at that, in a socially conflictive neighbourhood. It is precisely because the teacher focuses all his efforts on distinguishing between
levels of language that conflict breaks out on
the day when he himself breaks the rules, losing his rag when two well-behaved students
accuse him, telling them they are laughing
"like tarts".
That moment of extreme tension is simply
the combination of the richness of interchange
in the classroom, where the teacher is daily
required to improvise on the fly. With the stu-

“– Is Benin a big country, teach?
Eyes on my lips, which are pursed in thought.
– I wouldn't say so, no, it's not a big country, but it's not small either.
I was sure it wasn't big, but I was wondering whether it was small not, and Jihad realised, happy to
hear that Benin was no giant.
– Not really big, then?
– No, not really.
He turned to Bamoussa as if to say: You see? Told you so. I brought his attention back to me.
– Is it for a history test?
– No, no. It's just that Morocco are playing Benin tomorrow, so I want to know if they're any
good. Benin.
– I'd say they're so-so.
He rushed back to his place.”

tor. "What I wanted to do in The Class was to
get away from the ideology. Rather than listening to any discourse, I wanted to show the
characters which give it life".
"You ask us to write a self-portrait, but at
the end of the day you don't care about our
lives, you don't give a monkey's," Angelica
accuses him. And the teacher, in his
response, vacillates... But the director does
not: he eagerly films the teacher's vacillating response, that whole zone of uncertainty which, with a look, with words, with
learning and also the refusal to learn, creates the educational relationship.

El director, Laurent Cantet
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dents, and even with his fellow teachers, he
is in constant negotiation, with spontaneity
absolutely essential. The camera clearly perceives this vacillation, the awkwardness of permanently negotiating with reality: what it
means to be a teacher, what a lesson is, how
to oblige and at the same time respect students, how to relate to teenagers, what equal
education means in the real world, what state
schooling is... From this point of view it is an
extremely current film: in order to remain
true to the institution he represents, the
teacher must reinvent it every day.
In the constant tension, in the confrontation and even in the conf lict, in the
incomprehension of colleagues and the difficult attempts to communicate with visiting parents (some do not speak French, others do but are in a world of their own), aside
from the mental stress and fatigue... there
is a certain pleasure taken. Pleasure: that is
the most striking part of the film. The
teacher, wrapped up in the linguistic exercises of his subject, trapped in the emotional
web of the classroom, feeling he is being put
to the test at every turn, enjoys teaching.
That is the great provocation of The Class.
Beyond the debates, the complaints, the limitations of the system, and even beyond the
apparent impossibility of the educator's task,
there is the vocation to teach. The answer to
all these questions lies ultimately in the dayto-day job. Hope is expressed through action.
"Schools generate great ideology, but no one
takes a close look at them," says the direc-
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Snippet from the book The Class, by François Bégaudeau (Empúries, 2009)
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High School Political
Josep Maria Ferreiro

n a society where High School Musical has
been so successful, the Wave is a bold
film which asks the viewer three questions: Can a classroom be so easily transformed from a space for education in
democratic values to a place for fascist teaching? Is it true that the culture of urban
youth in advanced societies contains many of
the roots from which discriminatory and authoritarian social models can grow? Why is it
Germany which has produced a film able so
powerfully to address an issue that is so important in many European societies?
We should begin by stating that the film
is based on historical events. In the 1960s, at
Cubberley High School in Palo Alto, California, teacher Ron Jones conducted an experimental study into fascism with his students.
In the film we see step-by-step the decision
to transform a seminar on autarchy (authoritarian regimes throughout history) into a
practical course during which students research (they are researched, but by putting
their learning and emotions to the test) whet-

I

© 1993-2009 AlloCiné
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her or not a fascist structure could operate
in our society. The transposition of this historical event to the final year before university at a school in today's Berlin is an inspired one. The first clever idea taken by the
film is the paradoxical character of the teacher: a former squatter turned history teacher arrives at the school to prepare a course on anarchism and finds that, in deference
to an older teacher, the department head has
changed its mind, leaving him to deal with
a course on a subject which in principle he
loathes: autarchy.
Active education allows the students to discover, through their highly enthusiastic involvement, the values of an authoritarian society.
The teacher achieves this through slight, minimal deviations from values which, at the outset, his students accept without objection. This
is vividly portrayed when, following an exercise in breathing and relaxation, the entire
class ends up marching in military step, doing
so in a conscious effort to drown out the course going on in the classroom below (which, of

© 1993-2009 AlloCiné

course, is the course on anarchism). He promotes cooperation among the students, but a
corrupt cooperation as it involves working
together to copy in exams. He gives them a
unitary sense of the group, knowing that this
is a value which hounds teenagers, through a
suggestion which could not be simpler: that
they all dress the same. An ambiguous uniform, because going to school in jeans and a
white shirt could be the most natural behaviour in the world. What one does not expect
is to see a whole class dressed the same way,
with any individuals wearing different clothes feeling excluded as soon as they set foot
in the classroom. Ambiguous uniform, transgressive cooperation, relaxation which ends
in a martial rhythm... Every value, every gesture gives rise to duality. The teacher, changing his approach only slightly, is surprised
at how easy it is to make the shift from being
an educator (teaching students to be critical,
even of their teacher) to being a leader (manipulating their will to achieve blind obedience). A slight deviation from the values of democratic education (integrity of mind and body,
active cooperation, unrestricted identification
in forms of dress) and, lo and behold, the dictates of fascism are reborn, reinvigorated.
Dictates which find almost immediate
expression through youth culture: an identifying name, a Facebook group, and interactive website, the rapid spread of stickers, easily
disseminated graffiti, a ritualised greeting to
recognise members of the group, a taste for
risk-taking in skateboarding and parkour, the
ease with which even weapons can be obtained over the Internet, the cult of an idolised
sports team... A slight deviation, once again,
and this set of attitudes, abilities and ideas can
be placed at the service of violence, exclusion
and identification with the leader. Dennis Gansel's style of filming is at times unashamedly
showy, but proves highly effective in presenting teenage culture and underlining its fascist potential. A critical potential, too, as a
group of young dissidents use the same codes
to resist, although, if we look closely, we rea-
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lise that they are not so up-to-date, as if the
director is perhaps suggesting that with the
shift from pushbikes to scooters and from fanzines to Facebook the fascist potential in youth
behaviour increases... In any case, the appeal
is clear, and the fact that as I write this article
the Internet is bringing me news of another
high school massacre - at a high school in Germany - highlights how crucial the challenge
raised is.
Finally, every viewer can ask a question
based on where they live and from where they
view the film. Why has a Californian experiment from the Sixties being transposed to Germany, to make such an insightful film? Must
one have lived through the constant soul-searching of the Germans about their Nazi past in
order to know how acutely to film the latent
fascism of today's society? And in Italy? Or in
Greece? Or in the different regions of Spain,
each with its own historical memory? Why is
it that here, without going any further a field,
we are capable only of discussing the presence among us of the legacy of Franco through
fine historical films? From Butterfly's Tongue to
The Blind Sunflowers, it is undeniable that there are good films which, based on the experience of education, discus the tension between education and freedom, between
classroom and fascism. The Wave, though, goes
further. And in our culture? What is Spanish
cinema doing? Who can tell us where the
legacy of Franco resides today? Which films
can lead us in this direction?
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The media perspective on cinema, focusing often on spectacle,
but also on values, has great educational potential. A
commented viewing of films, TV series and video games can
help children and young people make critical and responsible
use of the media. In a society based on images, knowing how
to understand and employ imagery, from a value perspective,
could be a means for building a more equitable and cohesive
society. Hope can be found in an educational institution that
is imbued with considerable responsibility but which all to
often suffers from limited cooperation and means.
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P A U S A
| Xènia Dyakonova

I've come up with a prayer:
forgive me, save me, I'm thankful.
Not knowing exactly why,
I say it over and over again.
A few words are worth more
than a pledge of a kingdom.
When I take life sideways
they help me back to ease.
At home, on the tube, in the street
they chase me and hurry me.
Some day I'll use them to climb
and see who they're addressed to.
I have fate ahead of me
and behind me I can make out
| 49

hope telling me in a whisper:
forgive me, save me, I'm thankful.

Mar Aguilera

(Xenia Dyakonova: Kanikuly. Gelikon-Plius, Sant Petersburg, 2007.)
Translation from catalan to english by Sam Abrams

Salvador

de Bahía,
a Brazil of contrasts
Text and photography: Ricardo Olmedo
Salvador de Bahía, capital of the Brazilian state of Bahía, is
a city which leaves no visitor unmoved. Salvador is an open
book where one can quite clearly read the country's past and
present. A city laden with history which bears as best it can,
and with no inconsiderable effort, a complete catalogue of
the most acute problems facing Brazilian society.
The historic city centrehas been restored specially since
it was declared a World Heritage site. Churches, palaces,
convents and townhouses help give us an idea of the
splendours of the 17th and 18th centuries. A large part of this
urban district, sprinkled with life, with music, with colour, is
known as El Pelourinho. It is when one learns the true
meaning of the word that one begins to understand the
history of this city. The pelourinho was a pillar of wood or
stone where black slaves were tied up to be punished for
some crime or misdeed.
African slaves arrived in their thousands in Brazil, with
the last slave ship docking in 1856, while slavery itself was
abolished little more than a century ago. Salvador is the
product of that history, somewhat more than 80% of its
population being black or of African descent.
Although slavery was abolished, the country for many
years maintained laws prohibiting blacks from owning
property. The truth is that the poverty line is marked by skin
colour, as does marginalisation and its many consequences.
I head into districts such as Susurana and Novo Horizonte.
I do not go alone, of course, but in the company of an Italian
missionary who all the locals know. To them these are
"downtown neighbourhoods", to the rest of the world favelas, a
term which here they find pejorative. No matter what you call
them, these settlements, lacking the most basic necessities,
have been put up in every available scrap of land on the hills
around Salvador.
This is the other face of the city, the one which remains
unseen by tourists who, shielded within their coaches, travel
to and from the historic centre, do their shopping, have their
photo taken with women in local dress, and buy a brightly
coloured painting.

SALVADOR IS AN
OPEN BOOK WHERE
ONE CAN QUITE
CLEARLY READ THE
COUNTRY'S PAST
AND PRESENT

BRAZIL: A COUNTRY
WHERE THE LAST SLAVE
SHIP DOCKED IN 1856 AND
WHERE SLAVERY WAS
ABOLISHED LITTLE MORE
THAN A CENTURY AGO
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The enemy’s questions
|

Vicenç Villatoro
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In the marvellous catalogue of
words, registers, enclosed worlds,
ideas and memories which is the
First Story of Esther , Salvador
Espriu employs the effect of concealing essential revelations in unsuspected places. In my view Espriu positions in a surprising hiding place one
of his most central and intimate
statements on the sense of his writing, and for all we know the sense of
life itself. This hiding place, and this
intimate treasure, is for me the short
monologue with which the puppet
representing Aman, the evil Minister
of Assuerus planning the extermination of the Jews, replies to the invitation to dine with the king and
queen. In the biblical story, repeated in humorous vein in children's
shows on the Thursday of Purim,
Aman interprets this invitation as the
proof of his political and social success. We, however, because we know

how the story ends, are aware that
it will be the scene of his downfall.
And so the monologue which Espriu
gives him to recite is pure adornment.
In truth, Espriu uses Aman's words
to appeal to Salom and to ask why he
lives and why he writes. And to suggest ultimately that perhaps these
apparent reasons for life and writing,
these hypothetical wells of meaning,
are dry, and that and that the sense
he gives them is fictitious: there is no
sense, only black night.
We, then, follow the strange
thread of this monologue, leading us

from fricandeau to the blackness of
the metaphysical night. Assuerus,
the king, uses the word 'fricandeau'
to refer not to a specific dish but as
a generic synonym for meal. 'Fricandeau' is not, though, a common
word. Its sound here performs the
same function as Proust's madeleine
steeped in a cup of lime blossom tea.
First curious realisation: what sets
the mechanism of memory working
is not a taste or a scent, but a word
evoking that taste and that scent.
Second realisation, curiouser still:
the word 'fricandeau' sets in motion

First Story of Esther
Salom, doomed man, alone with God: what will you tell him about your
time, about so many hours? Will he forgive the pride of your humble
sins, thanks to the lowly stew you ate as a child, scented with fresh
mint you could smell, thanks to suffering quill you force me to speak
to you wtih?

Calligraphy Keith Adams
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the mechanism of memory not for
Aman, who utters the word to us,
but for Salom, in other words Espriu,
who causes him to say it. Aman,
through the word, recalls the fricandeau of childhood. Not, though, his
own Mesopotamian childhood, but
the Espriu's childhood in Arenys de
Mar. And this appearance of things
past through the gateway of a mushroom fricandeau does not stop here,
but unleashes a cascade of suggestions leading us to the nub of the
matter, the essential question.
We continue along this strange
thread. Aman interprets the pleasing recollection of Salom, but is suspicious: was that old fricandeau so
very good, or has its taste improved
with memory? Clearly in the memory. The fricandeau, which must of
course have been splendid, is
remembered as remarkable because
it bears the aroma of happy times,
of childhood, of the time when
Salom happily plucked the rare
white rose, alone and at peace in
the garden of five trees. And what
was so happy about those days?
That the world was new, and everything possible. That those now dead
were alive. Yes, and there is also the
scent of mint, of summer evenings.
All those are happy things. But the
key to this happiness is that the
horizon of possibilities had not yet
drawn in, and those you loved were
still living. Since then, the horizon
has narrowed, there has been a war
and people have died, the voices of
the people itself have been silenced.

The evocation of those past, happy
days of fricandeau is, like that of
Alcover returning to the desolate
garden of his youth, the evocation
of these who once lived but are no
more, and of dreams of the future
now turned stale.
But this strange thread does not
end here. We have evoked, and have
understood why we evoked. But
Aman impertinently asks the key
question of Salom of Sinera: when
you find yourself before God, will he
forgive all your sins precisely for
those memories, that fricandeau?
The forgiveness of sins means to me
the corroboration of life's destiny
itself. Ultimately, in the final balance,
will it prove that the meaning of life
itself was in fact to eat that fricandeau and to smell that mint? Yes.
The meaning of life itself is to have
plucked the rare white rose in the
garden of five trees. The fricandeau.
The mint. Aman, though, introduces
yet another hypothesis: God will ultimately forgive you your sins because
of the fricandeau, the mint, but also
because of the "pain of the pen with
which you force me to speak to you".
In other words, the act of writing.
The meaning of life is to have
plucked the rose and have invoked
this through writing. Back to Alcover. The meaning of life was to play
on the swing in the garden of youth,
but also to tell the tale: "I live only to
grieve what is dead in me". I have
lived to eat fricandeau, so to speak,
but also to write about it now, and to
utter it through the mouth of a

wicked puppet. Perhaps because writing is the only way of preventing "the
dead of my old name" from being
completely dead, dead forever.
And here the thread does indeed
end. Salom looks at his puppet. But
his puppet looks at Salom. As in the
Borges poem, when the rabbi in
Prague looks at the Golem he realises that he is perhaps also the Golem
of God, each as meaningless as the
other. Each as ephemeral as the other. " In the hour of anguish and
vague light, on his Golem he cast his
gaze. Who can tell what things God
felt, as he gazed on his rabbi in
Prague?" And here Aman and Salom
are rubbed out before the void and
urgently call on Zeres, Anan's wife,
to open the door straight away and
expel the black night, the doubt as
to meaning, the suspicion there is
none, no meaning.
And so the function of this
monologue is essential not only to
the First Story of Esther, but also to
Espriu's work as a whole. Concealed
within a complex and hugely meaningful, remarkable text. But concealed above all behind a paradox:
placed in the mouth of a puppet, and
in particular the most malevolent
puppet in the puppet show, that of
his adversary, Salom's enemy, who
represents all that Salom abhors.
Perhaps because he is the best at
goading. Perhaps because he is the
best at telling a few home truths. As
Albert Cohen said in his Carnets:
"how right that the enemy knows
his enemy!"
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